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Vil Stratggies

Introduction

Some children find the world to be too chaotic, and expectations and demands they
cannot understand may confuse them. Verbal instructions and explanations are often not
adequate to provide the information a child needs in order to comprehend. Just as we adults may
prefer to write down and refer to lists as we shop or prepare to work, children often need the
support of having information presented in visual form. Some children learn best through what
they see, and using visual strategies at home and in the classroom builds on this strength.

Many children are not easily able to understand spoken directions. However, it is not
always obvious that a child is having difficulty because they may be quite adept at following
environmental cues. For example, when the teacher tells the children to get out their Social
Studies book and turn to page 71, most children are able to do that because they merely observe
what the rest of the class is doing. They didn’t have to comprehend one word of the message to
be successful at following those directions.

It is also difficult to judge children’s ability to comprehend by evaluating their spoken
language. Some children are able to repeat very clearly what is said, but still do not understand
the meaning of the message. Children who use a lot of echolalia are particularly difficult to
judge.

Some visual strategies are already universally accepted and used, such as the use of body
language, natural environmental cues, and tools for organizing and giving information (e.g.,
calendars, day planners and “to-do” lists). Then there are other strategies that are less traditional
but that may prove to be helpful for students who have difficulty comprehending spoken
messages. This booklet will describe some of those less traditional strategies.
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This booklet is designed for parents and teachers who may be living and working with
children having difficulty comprehending verbal messages. All children will benefit in some
way from the use of visual strategies; they are not only for non-verbal students or students with
special needs. However, there are some children for whom these strategies may make the
difference between success and failure in school, at home and in the community. They include
some children with autism, aphasia, attention deficit hyperactivity disorder, behavior problems,
central auditory processing disorder, dyslexia, learning disability, language disorder, pervasive
developmental delay, traumatic brain injury, etc.



What can you do with visual Strategies?

These strategies are helpful in many ways. They may improve a child’s behavior by
clearly showing expectations and visually depicting what will happen next. They allow children
to function independently and gain confidence. They improve the child’s ability to understand!

Why should we use Visual Strategies?

Visual cues may be what are needed to allow the child to be successful. It is often
difficult to judge children’s ability to understand, particularly when children are able to speak
and repeat what is said to them. Children are usually quite good at following what they see
others do, so we cannot always judge ability to comprehend by their response to following group
directions. Many times we don’t realize how many visual cues we are providing for a child
when we make a request (e.g., we say “Pick up your shoes” while we point to the shoes on the
floor in front of us). If those cues are taken away, the child may not be able to complete the task.
We may think he is unwilling to do what we ask, when actually he may just not know what to do
next. Using visual strategies may be the tool needed to help the child process and complete
novel requests and/or complex directions.

Types of Visual Strateges

There are many types of visual strategies that we routinely use. This booklet will
describe strategies that are used in non-traditional ways. The strategies discussed in this booklet
include:

Schedules

Mini-schedules

Calendars

Task Organizers

Management Tools

Work Systems

Transition Helpers

Communication Between Environments
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This is certainly not an exhaustive list of the visual cues that may be used to improve
comprehension; these are merely some of the more commonly used strategies. Each will be
described in more detail in the following sections of this booklet.



Schedules

Schedules allow students to feel comfortable and competent as they move through their
day. The use of schedules makes classrooms run more smoothly and children function more
independently. Using schedules builds on the strengths that many children have, including
visual perceptual skills, manipulation skills and functioning within routines. The consistency
provided by the schedule builds an atmosphere of predictability and security. The permanence
of a visual schedule, as opposed to the transience of speech, allows the child to refer to the
schedule as often as is needed in order to understand.

We shouldn’t assume children already know what comes next in the day, or that they
understand us as we tell them verbally what to do. Some children do not. A visual schedule
helps children to understand the routine. It may also provide motivation to work through a less
desirable activity to get to a more preferred one, thus helping to maintain appropriate behavior.

Schedules may provide such information as:

a visual representation of what regular events will happen
new activities that may be occurring

changes that may be occurring in regular activities

the sequence of activities throughout a day

when it is time to move from one activity to another
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Schedules may help:

establish the concept of being finished

set expectations

decrease “surprises” and reduces anxiety and distress
establish routines as they are used over time

provide a visible means to anticipate transitions
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The use of a schedule often enables the teacher to spend more time in teaching and
interacting in a positive manner instead of constantly redirecting and intervening as students are
unable to move independently through their day. The skills children develop as they learn to
follow directions and complete tasks are invaluable to them as they move into post-secondary
vocational, academic or residential placements.

Parents and teachers often notice a marked improvement in children’s functioning as the
schedule use is implemented, but they need to be extremely cautious about deciding that
schedules are no longer needed. Children depend on that visual support. Even though they may
appear to be very successful they most often will not function nearly as well if the visuals are
removed. Schedules are appropriate for all age groups and educational levels. What busy
executive doesn’t have a schedule of his day at his fingertips?

How to construct a schedule

Map out the main events in the child’s day. After mapping all the activities, decide how
much information the child can handle at one time (if there are 10 activities, should you put them
all on the schedule at once, or do you need to break it down into smaller increments, perhaps
displaying 4-5 or fewer at a time).

Decide on a format and a representation system (see Considerations section, page 23).
Please remember that these schedules and all the visual strategies should be individualized for
each child. Please experiment and assess until you believe you have a schedule that is functional
for your particular child. This is not in any way meant to be ‘one size fits all’!



It is often effective to have the child involved in constructing the schedule in some way each day,
if possible. This involvement may vary from having the child place the symbols in the correct
order on the schedule, to watching as the adult does it, or copying it onto a paper if the child is
able to write. The involvement the child has with constructing the schedule is very dependent on
their ability.

As the child uses the schedule throughout the day, he should be manipulating it in some
way to show that it is changing as activities are completed. He may remove the symbols, turn
them over, cross them off, or otherwise indicate that the activity is finished.

As the child removes the symbol from the schedule and goes to the next activity, it may
be taken to the area of the activity and then matched with an identical symbol there.

At certain times of the day, the child may have the opportunity to make a choice between
activities. This may be depicted by placing the choices side-by-side on the schedule so the child
knows he may choose one.

This is a schedule made using objects to represent the
various activities in a preschool classroom: free play, circle
time, snack and art.

The symbol is taken from the schedule and matched to the
same symbol at the computer. 1t s placed next to that

symbol usiny velcro.




This is a daily schedule for a child in high school. 1t fits on a page in a
notebook so 1t is portable and doeswt make the child look different from his
classmates.

This schedule ts used by an older student who crosses out the classes as they are
finished. 1t inchudes the time, class wame and 4 symbol on an 8 v~ by 117
sheet of laminated paper.

The child copies his schedule each morming and then places
an X bestde This is a schedule for an older child who is
able to vead and write. the classes as they are finished.
Any special instructions from the teacher are copied in the
“Directions for Activity” section.




This schedule is used by a child in a preschool class. 1t has
fust three activities listed at one time so it is not
overwhelming for the child.

This is a schedule usng symbols to represent activities.
There are two symbols placed side by side on the schedule to
show that the child has a choice at that time. Also, there I Q
is an envelope at the bottom of the schedule to hold the

transition cards. l{—n_[_U ] i’

This schedule provides a week's worth of information for a child. 1t is used at
home and is placed on the refrigerator. Wis mother used a daily schedule wntil
she woticed her son frequently questioned her about what was happening
tomorrow. He is now quite satisfied with the weekly tformation and often
checks the schedule to see what activities are coming up.




Mini-schedules

Mini-schedules are similar to schedules, but they cover only one activity or a small part
of the child’s routine. Mini-schedules may map out the steps in one of the main schedule
activities, including many more details than the main schedule can accommodate. The use of
mini-schedules allows the child to be independent for a longer portion of the day, since the
sequence of activities for a particular period is made available to the child.

For example, a mini-schedule could be used to give information on the variety of tasks to
be done during horticulture class, including sorting fresh flowers, making a floral bouquet and
clean-up. During a cooking activity, the mini-schedule may list such activities as gathering
ingredients, making a pizza, getting drinks, setting table, eating, and clean-up.

The main schedule may refer the child to the mini schedule so the child may move
through an activity more independently. However, don’t overwhelm the child! Please remember
to limit the amount of information presented to what the child is able to comprehend.

The schedule and mini-schedules to the left ave used at school. They are color coded
to make things visually clearer. The two smaller mini-schedules give the steps for
beginning the day at school and getting ready to go home. The child is directed to
the mini-schedules from the main schedbile.

At the right is a close-up of one of the mini-schedules from the photo above. 1t
contatns steps needed for a child to get ready to start school.




This is 4 mini-schedule for a morning grooming routine at home. The
activity listed on the young man's schedule (not shown here), Groominy,
Take A Showsr Brush Teoth | ; in is broken down into this mini-schedule. Then the steps of each of these

(L Somt)

mini-schedule activities can be further broken down in a task organizer.




Calendars

It is not always helpful for children to drill on today is...tomorrow will be...yesterday
was..., and children do not need to know that to be able to use a calendar to get information.

The calendar should contain information that is meaningful to the child. It may be used
to discuss upcoming events and changes at school and at home. For example, if a child gets
upset with weekends, use a calendar at home to show school days and weekend days. Or, use it
to discuss changes in who may be home when the child arrives from school, special activities
that may be coming up, etc.

Calendars used at home are often very helpful because family activities may vary greatly
from day to day. The calendar should be the child’s own (not the family calendar) with
information included about his activities, outings with family members, recreation, etc.

The child should be encouraged to check the calendar when he has any questions or
concerns about daily events. It should be available to the child when he wants to refer to it, so be
thinking about portability and location as it is being constructed. If the child frequently has
questions about his activities, you may wish to place the calendar at his desk or in a very
accessible location in the home. If appropriate, he may wish to carry it with him like a day
planner.

If you are including meaningful information on the calendar at a level that the child can
understand, he should find the use of a calendar very helpful. The child should be taught to write
in the calendar himself and to check it independently.

Strategies

v Don’t wait until the child learns the days of the week before beginning calendar use.

v Be realistic about the amount of information that is included on the calendar — gear it
to what the child can understand.

v As the child has questions about events, continuously refer the child back to his
calendar to get the information.

v" Indicate which days are finished (using an X, covering, or some other way of crossing
off).

v" Indicate changes in activities by placing the symbol for the replacement activity over
the original event, thus leaving a visual cue to allow for discussion of the change.

v" You may wish to highlight the current day using a movable indicator (perhaps a
bright frame, or a colored dot in the corner).

This calendar s placed on a refrigerator with magnets. Days are crossed
out as they are finished. The current day is highlighted with a piece of
colored plastic held in place with magnets on the back.
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This weekly calendar is used by a student who can read. Note that
Friday speech is crossed out (not erased), and Lawndry has replaced it.
1n this way, the teacher can discuss the change with the child and also
have it represented visualy.

The calendar to the right contains the same information as the one above,
but symbols are paired with words for another student. 1t is placed on 4
Wackboard at school, with velcro on the daily pictures so activity pictures
for each day can be easily added or changed.

This calendar was made on 4 computer, with symbols placed to show the
childs special activities. Note the use of the international no sign and
the replacement activity placed over it (i.c., Special Olympics replaces

swinming).
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Task Ovganizers

Performing tasks such as wiping a table, feeding a pet or brushing teeth may seem simple
to us. Some children, however, have difficulty completing these seemingly routine tasks.
Oftentimes, we think these children are unmotivated or are refusing to finish the task, when
actually they may be trying to recall what to do next.

The use of task organizers helps children who may be unsure of the steps of an activity.
Task organizers are visual cues that show the steps of an activity. They provide a visual
representation of each part of a task so a child always knows the next step. Pictures and/or
written instructions (similar to a recipe) can be used to help children complete the sequence of a
task in the right order.

To make a task organizer, first write down the steps of the task. It is usually best to go
through the activity yourself or observe someone else doing it as you record the steps so you are
sure to include everything. Once you have written down the steps, you must decide how much
information can be presented to the child at one time. Focus on the essential parts of the task,
and decide the order in which they should be presented. Use a symbol representation system
(photos, symbols, written words, etc.) that the child easily understands, or can be easily taught.

Once the task organizer is in use, then, the steps are in the same sequence for the child
each time he does the task — even when different adults in the child’s environment are asking
him to do it. Everyone is having him do the task the same way, which reduces confusion and
helps him to learn the routine.

The use of task organizers enables the child to be successful, prevents behavior problems
and develops the problem solving skills needed to be successful in a job setting and in life.

The task organizer to the left uses objects to represent the steps fnvolved
in the morning grooming routine. The dividers are made from 4 box that
has been cut apart and hot ghied.

This task organizer lists the steps involved in going to the
school Iibrary and checking out 4 book.
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This is Aaron using his task organizer to follow the steps
in brushing his teeth. Short sentences describing each
step are paired with a small symbol.

This task organizer uses hand drawings to vepresent the
steps in setting the table. Note that the steps are
mimbered, which helps the young man to sequence them
correctly as he performs the task.

This task organizer for clearing tables at a fob site had so
many steps that it was too much for the young man to
successfully follow.  Hiis mother broke the task down,
inchuding ust two steps of the task on each idividual
card (mimbered 1-5). The student learned to remove one
card, complete the steps of the task inchided on that card,
then replace it and move on to the next. Omce he no
longer was confronted by all the steps in front of him at
once, the student was able to complete the task

independently.
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Management Tools

Management tools give children the visual cues they may need to successfully follow
routines and rules in the classroom, at home and in the community. Even though children may
seem very familiar with the routines, some need to be redirected several times during an activity.
Management tools are visual representations of the instructions or rules, so a teacher, parent or
other communication partner doesn’t have to constantly restate them verbally for the children.

The advantage of using management tools is that they are constantly available to the
children to refer to throughout the activity. The adult doesn’t have to say the same things over
and over. Also, as with other visual strategies, adults are able to use the same language
consistently with the child since the wording is usually written on the tool, along with any
picture or symbol that might be used. Therefore, the child is getting a familiar message during
routine activities even if the communication partner changes. For example, a babysitter at home
or a substitute teacher at school will present the instructions and rules the same way as those who
are with the child more frequently.

It is important to make sure the instructions are given at a language level the child can
easily understand. It is best to write down on the tool what will actually be said as you use it.
Instead of writing, “You must always raise your hand when you want to ask a question in class,”
it may be better to simply write “Raise your hand,” on the management tool if that is what the
child will understand.

This was a reminder for 4 child who often didwt raise his

Ralia pour Hani

=il wald dus lin cabaat sy hand tn class before speaking. 1t was placed on the table

liwlire speaking

near the childs seat. Shortly after this management tool
was introduced, the child began to raise his hand
consistently when he wanted to speak.

14



This management tool is used to hely a child remember to
turn of the television and the Nintendo at home when

hes finished playing.
TR = "i
This tool enables a boy to be more independent i Toimet P P T
gathering what he needs to go horschack riding. Since d
it's warm outside, the tnternational no’ sign drawn on the /
limmated imdicates he doeswt need his coat or hi —
" page indicates he doesirt need his coat or his = o e
Jloves. y N e \
=) (@) 7
1o A
\\._ — ! ‘.‘":_ i

This fs 4 page from a notebook wsed for a4 physical

; E education class. Each sport has a file folder m the
_:Ilfhwn:: hi,:f,; = : notebook with activities specific to that sport. Everything
: s is on velcro; activities and the mumber of repetitions may
be changed as the student's skills tmprove. The teacher
has also taken it a step further than is seen here; as the
5 __ student does the repetitions, mumbered cards are wsed to
Bnnl o1 thie Basket " count down so the student constantly knows how many of
from the vellow SRy each activity are left to do.
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Work Systems

Some children respond well to structured activities, with the materials for the activities
contained in the area where they are working. Work systems are often used to provide the
structure needed by these children. A work system should provide the answers to four basic
questions for a child:

v" What work?

v" How much work?

v" How do I know when I am finished?

v" What happens next?

The system is generally set up from left to right. All the work is done to the left and then
the work is moved to the right and placed into the finished box. The child is never asked to undo
his work at the end of a session (e.g., take the puzzle apart after he has just put it together). He
should learn the concept of finished and stop when he has completed the task. When the child
has finished with his work, reinforcement should be provided.

This is an example of the mdependent work a child may
be assigned on a given day. 1n this example, he would be
given a card (seen at the bottom of this picture) with the
four shapes on it then he would do the work corresponding
to those shapes. As he did each task he would match the
shape from his card with the task, placing it on the task
next to the existing symbol. He would then be able to see
when the work was done — that is, when his card is
empty of shapes and all completed tasks were in 4 finished
box. (not shown).

16



The independent work that a child is asked to do is placed
on these shelves by the teacher. The tasks may vary each
day. The child completes each one in turn and places it
in  finished bin.

This cart for organizing the work systems is used at
home. The child's parents bought a cart from a local
store and divided each of the three shelves so there are six
areas available for work systems, although the areas may
not all be used each time. There is a finished basked
attached to the vight side of the cart to hold the
completed work.

The work systems below are made from laminated file folders. The child works to sort items correctly by placing picture
cards backed with velcro tn the proper spot (e.g., as shown here: sorting bedroom and bathroom items or matching the
correct time to the clocks).

17



Transition Helpers

Often children do not like to have their activities disrupted and prefer to keep the world
the same. Unfortunately, however, changes in activity are a fact of life and must be dealt with at
least several times each day. Even minor changes in activities or routines may be upsetting to
children, and stopping one activity and starting another may be the cause of protests and
disruptive behavior. Failure to provide information on what is occurring and inadequate
preparation are often the cause of problems that may begin as transitions occurs. Visual cues
may give the child the information he needs to move from one activity to another in a calm and
orderly manner.

Some children may not want to change activities because they enjoy the activity they are
currently involved in. Others may not want to change because they don’t enjoy what comes
next, or they don’t know what is next and they are afraid they won’t like it. In any case,
providing visual information allows the child to have a greater understanding of what is
happening so they may be more accepting of change.

The use of a schedule enables a child to know what comes next and helps ease
transitions. In addition to the use of a schedule, it is usually helpful to let a child know how long
an activity will last. It is also useful to give children a warning that it is nearly time to be done
with the activity. A timer is often very helpful for this, or a visual representation indicating how
many turns they may have left (perhaps using cards or objects—e.g., 8 cards indicate 8 more
basketball free throws left during recess).

Transition cards may be used to cue the child to go check
his schedule to see what activity is next. The cards are
color coded to the schedule and in this example match the
card at the top of the schedule by having the child's name
on them. The child is handed a card and told to check
his schedule. He then goes to his schedle, puts the
transition card in the envelope at the bottom, and takes
the top activity card to the next activity.

18



This book was made with photos placed in a photo album.
The photos prepare a boy for a work experience by
introducing him to the new workplace and employees in
advance.  This strategy can be helyful in preparing
children to transition into many new situations, such as
new school enviromments, vacations, field trips, etc.

19

The Now/Then board is 4 valuable tool to encourage
children to partictpate in a less desired activity. 1t lets
them know that the activity will end and then they will be
adle to do something else (hqmjuﬂy somzthivg more
Aesirable!).




Communication Between Environments

Those of us who have children know how exciting it was when they were first able to
come home from school or Grandma’s and share something about what they did that day.
Unfortunately, however, not all children spontaneously begin to share stories about their daily
experiences. This strategy was developed to allow those who have difficulty communicating to
tell teachers, family members and friends about their activities.*

A traditional way of sharing information between home and school is for the teacher or
parent to write a note about what the child did. The child may be the bearer of the message, but
many times they are not even aware what it says and have no input into composing it.

Communication between environments is a strategy that uses visual supports to allow a
child to compose and express a message about his day. The complexity of the message depends
on the child’s language and literacy skills. Some children may use symbols or objects to share
their experiences, while others may use words supported with a picture.

Children compose the message themselves. At a most basic level, the child may choose a
symbol from his schedule to take home and tell the family that was his favorite activity that day.
He may copy the word from the schedule card onto a paper if he is able and then take the paper
home paired with the symbol so he will remember what it says and thus be successful in sharing
his message. Children may also use wrappers from food or play items, glued to a piece of paper,
with a message written by the teacher describing the activity (the student may dictate or write the
message if he is able).

Other variations of this activity, depending on the child’s ability, include having the child
copy or write words or sentences about his day or weekend onto a piece of paper (a bank of
words may be kept so the child can do this independently). A picture or symbol may then be
placed by the sentence to cue the child so he can be successful as he re-reads his message.

It is important that the child participate in choosing what to share about his experiences
and in composing the message to be shared. A definite period of time should be allowed during
the child’s day at school or evening at home to allow him to prepare his message without being
rushed. He should have the opportunity to rehearse, if needed, so he is confident as he shares his
message.

Allowing a child to create a message about his own activities and initiate conversation as
he shares that message with others is extremely motivating. The use of visual cues provides the
support needed to ensure success.

This fs 4 tool for a student to communicate about his day

(& at school by choosing symbols on the left and placing them
@ =2 on the right to idicate what happened that day. 1t is
e ilers \Q_E & | made from a file folder which was laminated and then

velero was used to hold the symbols. Many of the toy and
food chotces were cut from store flyers and catalogs.
Classmates pictures were included so he could mdicate his

Playmates.

a2l 5‘01\37 I samg M‘_ﬁrl-\‘-:@:‘_—hm '
|‘m! 5,(‘.!64!'0!’ ‘H””j’ I did ‘Sé}j e

—_—
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This student really likes the 76ers, and this is his way of
sharing tnformation about each game. He can circle the
Players that played well, indicate the score and whether
the team won or lost. The pictures of the players were
aut from a game program and the page was laminated so
it was more durable and could be written on and wiped

This information was dictated by the child and was
supplemented with objects and pictures cut from catalogs and

product packages.

This is an example of how symbols from the child's choice
board can be used to communicate about the child's day. If 4
child is able to commumicate with symbols, the symbols from a
motivating activity can be tncluded to allow him to tell those
at home or school what he enjoyed that day. Here, the child
could circle the toppings he placed on his ice cream to make 4
sundae at school. The teacher fust made a photocopy of the
chotce symbols on a page to take home.

21



This is a blank page from a photo allum that a parent has used
to share tformation about her son's evening activities. Symbols
may be added each evening by the student so he may take it to
school i the morning to tell the teacher what he did yesterday.

22

This is a slightly different way to commnicate the same
information about the fce cream sindae as tn the previous
example.  This child, however, is developing literacy skills,
and is able to write some words. The symbols are used so the
child can be successful as he communicates his message even if
he can't vead every word.

This is an example of the type of message shown above using
the photo page — this one describes weckend activities.
Symbols from his schedule were used to show what the youny
man did over the weekend.  Anytime the message was not
clear through the use of the symbols, the parent supplemented
the message with a short phrase or sentence.



*Please note, however, that communication between environments is not meant to replace an
augmentative or alternative communication (AAC) system for a child who has difficulty
communicating. If the child is in need of an AAC system, communication between
environments may be used in addition to the child’s system. For more information about
developing an AAC system for a child, contact the speech therapist at the child’s program or the
assistive technology consultant at your local intermediate unit.

Considerations for Creatiny Visual Strategies

Each visual strategy should be individualized for the child who will use it. In order to
create strategies that will be effective tools for each child, consideration must be given to a
variety of factors, such as:

v' Symbol representation — Objects, people and events may be represented in many
ways. It is up to those working with the child to decide which representation would
be most effective in increasing understanding. Objects, photographs, line drawings or
words may be used. To promote literacy and provide for consistency of language

used by communication partners,

_ . ) words should be paired with a

= ) symbol or used by be understood

i effortlessly by the child. The

child may need to learn to use the

strategy (such as a schedule), but
he should not be struggling because he doesn’t understand photographs and that is
what you chose to use. If he seems to respond best to objects then objects should be
used, or if he has no difficulty understanding symbols those may be used. Our goal
with the use of the strategies is to improve his understanding of daily events, and we
don’t want to make it more difficult for him by representing the events with items that
are not easily understood.

v’ Size — The visual strategy should be a size that is effective for the child. If there are
issues with the child’s vision, make sure the symbols are large enough or distinct
enough to be seen easily. Portability and age-appropriateness are also important
considerations

v Location — The visual strategy should be easily accessible for the child. It may be
placed on a wall, on the desk, in a photo album or notebook, etc. It should be
wherever the child needs it to be.

v Durability — It is suggested that you laminate or cover visual tools with clear contact
paper to make them last longer. Photo album pages may also be used to provide
protection from damage. As you are developing the strategies, don’t spend too much
time making them in perfect form until you are sure they are going to work for the
child. Try a rough model first, spend some time perfecting it, then make it to last.

v Color — Using color may help with the discrimination of the symbols. It may also
help to define categories or different types of visual strategies (e.g., a schedule and a
mini schedule for the same child may be different colors, or two children could have
schedules of different colors).
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Final Thoughts

It is important to begin slowly as you work to develop and implement these visual
strategies. It is suggested that you pick one strategy to develop and try with a child, then make
changes to that until it is working effectively. It can be overwhelming to both the adult who is
developing the strategies and to the child who is using them if several are introduced at once. Be
kind to yourself and the child by easing into the use of these strategies slowly over time. It will
greatly increase your chance of success.

The question is often asked about when the visual strategies may be “faded out” of the
child’s routines. The answer to that question is that fading out or eliminating the use of visual
strategies is not the goal. Those of us who need to use grocery lists each week at the store are
not looking forward to the day when we can go without the list. Could we go to the store
without our lists and come home with some of the groceries that we need? Sure we could!
Would we be successful every time in coming home with all we needed? Probably not.
Likewise, the students who truly need visual strategies may never be quite as successful without
them, and we should focus on making the strategies inconspicuous and age appropriate instead of
working to eliminate them as the child experiences success. Our goal should be to change and
modify them as the child grows so that we can continue to meet his needs.
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